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Session 1: 9:00 am — 10:30 am

SESSION 1-A: PEDAGOGY PAPERS: LANGUAGE AND TECHNOLOGY [FAIRFIELD]
Chair: Takako Aikawa, Massachusetts Institute of Technology

“Fluid Language Class Toward AI-Powered Personalized Learning”
Takako Aikawa, Massachusetts Institute of Technology

This paper introduces a new language class that fully leverages the power of generative Al technologies,
which we call “fluid” class. This fluid class departs from traditional language classes in many aspects.
First, it has a structure that accommodates students of various proficiency levels, allowing them to engage
in personalized language learning. Second, the class does not rely on a textbook; instead, students
generate and select learning materials tailored to their needs through interactions with Al resulting in a
highly adaptable language learning experience. Third, this class requires students to take the lead in their
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learning process, with teachers playing a more supportive role, empowering students to become active
and autonomous learners. Fourth, students are encouraged to write effective prompts in their target
language to communicate with Al, thereby enhancing both human-to-human and human-to-Al
communication skills. Finally, the fluid class fosters a unique collaborative environment where students
of different proficiency levels can learn from each other.

This paper will first provide an overview of the fluid class, highlighting its unique features. It will then
detail the implementation process, present the class syllabus and teaching plans. Finally, it will discuss the
adoption of an alternative grading system for the class. Although still in the implementation stage, we
believe this fluid class structure will bring a groundbreaking shift in language instruction and promote
lifelong learning for our students.

“Learning Japanese through a commercial game, Animal Crossing”
Kayo Shintaku, Villanova University

Scholars (e.g., Sykes & Reinhardt, 2013; Reinders, 2012) have encouraged using games in L2 education
due to their multimodality and digital literacy design. While there has been research on class applications
(Reinhardt et al., 2014; Warner & Richardson, 2019), game-mediated classroom practices still need to
provide a variety of game types, platforms, languages, and learners’ proficiency levels (Shintaku, 2019).
Knowing L2 learners’ gameplay successes and challenges is critical to building game mediated lesson
plans and curricular development. The current case study examined the potential of learning Japanese
grammar—giving and receiving—using Nintendo’s Animal Crossing Pocket Camp, a freemium mobile
game.

The research questions are: “How does a game supplement grammar learning?”” and “What do students’
experiences inform to complement game-mediated learning?” For two 3-week phases, eleven
intermediate-level JFL students at a university played the game, wrote reflections, and completed surveys
outside class while learning target grammar in class. Survey data were calculated, and reflexive thematic
analysis (Braun & Clarke, 2006) was used for qualitative analysis. This presentation mainly focuses on
the second research question, sharing practicality-related themes to explore implementing commercial
games in lesson units.

The participants enjoyed the gameplay in a different context (n = 8, 72.73%) recognizing the link between
in-class and outside-of-class learning. The result also illustrated how the game supplemented the
participants’ grammar comprehension through character interactions and visual cues with just-intime
feedback design (Gee, 2005). Authentic material use brought a sense of achievement and confidence, and
the participants encountered literacy realities such as registers and role language. Having unfamiliar kanji
took up 80% of their gameplay dislikes since kanji search requires a complex process. These successes
and challenges from the participants’ gameplay inform how to supplement gaming activities and the
necessity of teaching search methods to encourage using authentic materials in the curriculum.

“A Functional Evaluation of the Linguistic and Pragmatic Capabilities of ChatGPT in Japanese
Conversations”
Yan Wang, Carthage College

Since OpenAl released ChatGPT (Generate Pre-trained transformer) in 2022, researchers have evaluated
its linguistic performance in various tasks. Previous studies indicate that ChatGPT has evolved into a
proficient writer and translator in high-resource languages but requires further improvement in low-
resource languages. Furthermore, previous studies often focused on sentence- or short essay-level tasks
and relied on human evaluators lacking expertise in discourse analysis or translation studies, limiting their
ability to access the functional and cultural nuances of the output.
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To fill this gap, this research investigates ChatGPT’s performance in prompted conversational writing and
translation tasks in Japanese, using Discourse Analysis and Conversational Analysis methodologies. It
examines 10 Japanese dialogues generated by ChatGPT 4.0 along with 10 English-to-Japanese dialogue
translations, referring to the functionalist model of translation assessment proposed by House (2015)
across three dimensions: 1) Field (the topic or the subject matter); 2) Mode (formal or casual); and 3)
Tenor (the nature of the participants).

This study reveals consistent failures in ChatGPT’s ability to deliver culturally appreciative, coherent
discourse and nuanced translations. While the generated dialogues exhibit fewer issues than translations,
pragmatic authenticity in their expressions and speech acts remains problematic.

Notable errors include 1) lexical issues such as misuse of kango (Chinese-origin lexicon) and katakana go
(loanwords), 2) syntactical mistakes such as mistranslating can, which means may in the English text, into
be potential form in Japanese, 3) lack of cultural competency, such as overusing second-person pronouns
(anata) and gender sentence-final particles. The generated dialogues also display rigid and unnatural
discourse patterns, lacking interactional variety. These findings raise concerns about ChatGPT’s capacity
for complex linguistic and communicative tasks, particularly in culturally specific languages, and suggest
the need for caution regarding its use in Japanese education.

SESSION 1-B: PEDAGOGY PAPERS: CURRICULUM/COURSE DESIGN AND
IMPLEMENTATION [MADISON]
Chair: Minae Savas, Bridgwater State University

“Japanese Virtual Internship: The Significance of Embracing Linguistic Diversity and
Developing Global Competence”
Minae Savas, Bridgewater State University; Chizuko Wallestad, Osaka Metropolitan University

This presentation examines the effects of a virtual international internship experience on students’
development of intercultural communication skills and sensitivity to diverse cultural contexts. This
internship course was made possible by cross-cultural collaboration between the faculty of the course and
the Virtual Language Tables (VLT) site supervisor from a Japanese university.

The key element to turn an international internship course into a high-impact experience is empowering
interns to be actively engaged in intercultural communication. Interns are given a voice and choice in the
training process as well as opportunities to develop their language, leadership, and collaborative skills.
We further analyze the process in which we create learning paths for interns and the way in which we
guide them to follow through on their work. Feedback is given constructively on a regular basis to help
them build confidence, cultivate resilience, and embrace challenges as opportunities for growth.

VLT is designed to develop students’ intercultural competence while promoting their engagement and
motivation for language learning. VLT is the place where students in Japan and Japanese language
students in the U.S. can interact synchronously online to deepen their cultural understanding while using
their target language. VLT leverages surveys and continuous dialogue with U.S. faculty to create new
initiatives, including the internship course collaboration, to foster students’ intercultural communication
skills and global language competence.

This collaborative effort allows students to gain firsthand experience in intercultural communication that
enhances their language and collaborative skills. Close collaboration plays a pivotal role in the
enhancement of internship experiences and global connections through international virtual exchanges.



Working as a team is of paramount importance to the successful structuring of a virtual international
internship opportunity that empowers interns.

[ HAGEEETEDRMEICE 2 5 HAESE Y a2 — X D] (Development of a
Japanese Linguistics Course to Answer Questions of Elementary and Intermediate-Level
Japanese Language Learners)

Yumiko Tashiro, Boston University
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“Teachers’ Insights on International Baccalaureate Curricula in Japan: Bridging Ideals and
Realities”
Rika Nakano, The Ohio State University; Hyeun Yun, Osaka University; Tasha Eunjoo Lee,
Doshisha Women’s College of Liberal Arts

The Ministry of Education, Culture, Sports, Science and Technology (MEXT) in Japan promotes the
spread and expansion of the International Baccalaureate (IB) program to develop global human resources.
Although much research has focused on the uniqueness and effectiveness of the IB curriculum, limited
attention has been given to teachers' perspectives. This study focuses on Japanese language teachers in IB
and explores three main areas: (1) the conflicts teachers face between their ideals and teaching realities,
(2) the similarities and differences in teachers' perspectives on the Primary Years Programme (PYP) and
Middle Years Programme (MYP) curricula, and (3) how the curriculum impacts teachers' educational
philosophies and decision-making within IB contexts. Semistructured interviews were conducted with
two teachers who teach at the PYP and MYP levels in an IB school in Japan. Data were analyzed using
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thematic analysis. The findings reveal several key insights. First, both the PYP and MYP present
challenges in quantitatively assessing students' abilities, highlighting a conflict between holistic
evaluation ideals and standardized assessment requirements. Second, both curricula require thorough
understanding by parents and students. However, there are differences: PYP places more emphasis on
parent participation and contribution, whereas MYP focuses more on student initiative. Third, teachers
believe the IB curriculum fosters students' initiative in learning, preparing them to become lifelong
learners. They underscore the need for continuous professional development to ensure teachers also
remain lifelong learners. These results highlight the importance of professional development,
participation, and collaboration among teachers.

SESSION 1-C: LANGUAGE & TECHNOLOGY, LINGUISTICS PAPERS [FAYETTE]
Chair: Keiko Hata, Indiana University

“Personae Enacted Through the Innovative Uses of the Particle Shi”
Noriko Noma, University of Arizona

The particle shi in Japanese seems to be undergoing change in its functions and meanings, from a
connective particle to an utterance final, interactional particle (Sakakibara 2008; McGloin & Konishi,
2010; Ohyama, 2017). Moreover, researchers have observed innovative uses of the particle shi in
conversations among young people: Question Word + copula da + shi (Sakakibara, 2008; Irie, 2022),
Imperative form + shi (Yamamoto, 2012; Irie, 2022), and Negative command + shi (Irie, 2022). Although
some studies describe that these innovative uses of the particle shi as “youth language,” they have been
underrepresented in research, particularly concerning social meaning. Do these innovative uses index
youthfulness, as they are considered part of “youth language™?

The present study aims to investigate the personae enacted by the innovative uses of the particle shi. The
research questions are: 1) How do young Japanese native speakers perceive the innovative uses of the
particle shi and those who use it?; 2) In what interactional contexts is the innovative shi used?; and 3)
What personae does the innovative shi evoke?

To answer the research questions, three sets of data were analyzed: 1) interviews with 12 native Japanese
speakers aged 19 to 29 years old; 2) uses of the innovative shi in three manga and two anime; and 3)
occurrences of the innovative shi in tweets on X. The analysis reveals that the interview participants
perceive users of the innovative shi as unconventional, and that the innovative shi is used when the
speaker engages in dispreferred actions, such as disagreeing and complaining. Furthermore, when the
innovative shi user is male, a “popular otaku” persona is enacted, while a female user evokes “self-
assertive gyaru” persona.

[SEETAL 3] : HAEHE BT 3 BHOGEB O/RE | (Language-as-Action and
“grammar”: The Potential Utility of Tokieda Motoki’s Grammatical Theory in Japanese
Language Education)

Naoki Fuse, University of Notre Dame

MR LR, HAIC BT 32 onffboinof o, HAREEDOWIIE S AT TE -
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K (1928-1990), MAHE (1927-) HFIZX > TxNE R D 2 HAGE GRS HILTH
NTE, RIFFEIE. WASGED 2 TH 2K BOGRICRRICES 24T T, % O3Em DO M
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“Teachability of WA/GA Distinction in L2 Japanese”
Keiko Hata, Indiana University

Whereas WA and GA are introduced in beginning Japanese, the distinction is challenging even for
advanced-leveled learners (e.g., Takanashi et al. 2017) and many learners use ineffective strategies, such
as animacy types (e.g., animate NP -> WA) and predicate types (e.g., ‘be’-verb -> WA) as cues for particle
selection (e.g., Koguchi 2017). Previous studies on WA/GA acquisition, however, focus on learners’
errors and few examine instructional approaches. This presentation reports on a pedagogical intervention
to teach WA/GA distinction in discourse by presenting them in minimal-paired contrastive sentences (e.g.,
Hanako-WA/GA nihon-ni imasu ‘Hanako is in Japan’) and discusses its effectiveness.

Targeted participants were twenty intermediate learners (L1-Englsh). Between pre- and post-tests in a
four-week interval, they were given (1) instruction, (2) categorization task, and (3) fill-in-the-blank task.
In the instruction session, participants studied a pair of contrastive sentences in dialogues differing in
contexts. WA was attached to an NP that contained identifiable information to both interlocutors in a text;
GA was attached to an NP that contained information that was unidentifiable to the listener. In the
categorization task, participants read dialogues and categorized highlighted NPs as identified or
unidentified. In the fill-in-blank task, participants completed dialogues by selecting WA or GA according
to the identifiability of NPs preceding the blank.

Results of the post-test indicate positive effects of instruction on both particles, with significant effects on
GA. Analyses of instructional effectiveness show a positive effect on reducing learners’ reliance on both
animacy and predicate cues. Pedagogical implications from overall results and follow-up interviews
suggest that instruction with minimal-paired sentences side-by-side is effective; Further, more regular and
repeated instructional interventions, not only at beginning level but throughout Japanese study, is
necessary for development of learners’ metapragmatic awareness and use of these particles as resources to
incorporate more accurate communicative practices.



SESSION 1-D: PEDAGOGY PAPERS: MATERIALS DEVELOPMENT & ASSESSMENT
[MARION]
Chair: Michiko Kaneyasu, University of California — Los Angeles

[ERNICBT 24V T4 B8 Discord Z 1 o 7= 2 KRBT D@ A & H F2F |
(Collaborative Online Domestic Learning : Collaborative Katakana Learning, Using Discord

Between Two Schools)
Yoshiko Shakal, University of Wisconsin — Superior; Natsumi Hayashi, Knox College
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“Adaptable Communicative Activities for Beginning-Level Language Textbooks and Teachers”
Michiko Kaneyasu, University of California — Los Angeles; Tsuzumi Uchikawa, University of
California — Los Angeles

One of the most frequently expressed learning goals among Japanese learners in American university
programs is the ability to effectively communicate with Japanese speakers in authentic environments.
Although many modern language programs use ‘communicative’ language textbooks, detailed analysis
shows that they restrict learning to isolated sets of questions and fictional dialogues, which do not capture
the complexity and dynamics of language used outside the classroom. To cultivate both interactional
competence (Young, 2008; Hall & Pekarek Doehler, 2011) and pragmatic skills (Kasper, 2010; Taguchi &
Yamaguchi, 2019), learners need substantial exposure to comprehensible and compelling input (Krashen,
2011). Furthermore, they need extensive opportunities to actively negotiate and express personal meaning
and address authentic communicative demands in specific contexts (Canale & Swain, 1980).

To bridge this significant gap between students’ learning objectives and the constraints and limitations of
traditional textbooks, a collaborative team of faculty and students from a language teaching graduate
program has initiated a multiyear Open Educational Resources (OER) project, running from 2023 to
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2026. This ongoing project is aimed at creating and making freely available adaptable communicative
activities for instructors of beginning-level East Asian languages, including Japanese. The activities are
designed as supplemental materials that can be easily integrated with widely used language textbooks and
can be customized for a variety of teaching environments and learner needs.

The initiative not only promotes the development of interactional competence necessary for spontaneous
real-world interactions but also empowers educators to critically evaluate and align teaching resources
and practices with their instructional objectives and students’ needs and interests. In this presentation, we
will showcase Japanese activities designed to provide comprehensible and compelling input, as well as
opportunities for learners to engage in and practice unrehearsed language use in realistic settings.

“The Effect of Working Memory on Complexity in L2 Japanese Speech Production”
Yuki Hattori, The Ohio State University

It is claimed that individuals with higher working memory capacity (WMC) are better at holding and
manipulating information, resulting in better L2 language performance including speech generation
(Gathercole and Baddeley, 1993). Empirical studies such as Hattori & Nakayama (2023) proved that
WMC is a good indicator of learners’ ability to create grammatically accurate sentences. However, since
those sentences were mono-clausal, the current study investigates whether learners with higher WMC can
also generate syntactically complex sentences. Twenty-five learners of Japanese and twentytwo native
speakers of Japanese (control group) participated in this study. The Japanese Speaking Span Test (JSST:
Hattori, 2023) was used to measure WMC. An elicited production task (EPT) was used to collect
participants’ speech data. For complex structures, subordinate, coordinate, and relative clause sentences
were employed. In the EPT, both grammatical accuracy and complexity were measured. It was found that
WMC measured by the JSST, and accuracy and complexity in the EPT all differed significantly between
the learners and native speakers (T-test). A simple linear regression analysis found that the JSST score
was a positive and significant predictor of complexity for the learners (B = 1.252, p <.001), but not for
the control group. These results indicate that WMC plays a significant role in the ability to create
syntactically complex sentences in L2 speech.

SESSION 1-E: PEDAGOGY PAPERS: LANGUAGE, CULTURE, AND IDENTITY
[MORROW]
Chair: Etsuyo Yuasa, The Ohio State University

[FELORENCE 22 I2=T41EY : 22£ 27 7 7D%E|] (Building Community
through Collaboration with Students: The Role of Student Organizations)
Keiko Ueda, University of Missouri — St. Louis
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[ERETH I T2 [ESR] 0EEMICET 2 —F%K  TEXARFEKN & AREEEOL

% 5 | (The Importance of Values in Language Education: A Comparison of Japanese

Language Teachers Working in the US and Residents of Japan)
Kazumi Matsumoto, Ball State University; Yumi Takamiya, University of Alabama at
Birmingham; Naofumi Tatsumi, Brown University
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[T&oD ) I3EBERT L], BEORKRFZH X %] (Kinoo Wa Gochisoosama Deshita:

Teaching Japanese Re-Thanking)
Etsuyo Yuasa, The Ohio State University
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Session 2: 10:40 am — 12:20 pm

SESSION 2-A: SIG PANEL: STUDY ABROAD FOR LANGUAGE ADVANCEMENT

[FAIRFIELD]
Chair: Hiroaki Kawamura, University of Findlay

Panel Title: “Equity in Study Abroad: Fairness in the Third Space” (B2£ICE 1) 2 NIEX & i34

2?7 THR=2E/] B2 2 FHEIToW10)
“Addressing Economic Barriers to Study Abroad: The Role of Incentive Scholarships”
Tom Mason, United States-Japan Bridging Foundation
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This paper examines the economic challenges that many students face in pursuing study abroad
opportunities, with a specific focus on students from the United States aiming to study in Japan. Despite
the academic and personal growth benefits of studying abroad, financial barriers continue to limit access
for many learners, particularly those from underrepresented or lower-income backgrounds. Drawing on
data from the U.S.-Japan Bridging Foundation, the study explores how incentive scholarships can
alleviate these barriers, fostering a more equitable and inclusive landscape for international education and
the U.S.-Japan relationship. The analysis investigates patterns of scholarship accessibility, application
success rates, and recipient demographics to better understand who benefits from these financial
incentives and how effectively they address common financial obstacles. Furthermore, the paper evaluates
feedback from scholarship recipients, highlighting the impact of financial support on their ability to
participate in study abroad programs, as well as the broader effects on their academic engagement, cross-
cultural skills, and career aspirations. By showcasing the Foundation’s commitment to making study
abroad more accessible through targeted scholarships, this research underscores the importance of
financial support structures in democratizing global learning opportunities. It argues that incentive-based
financial aid not only benefits individual students but also enriches study abroad programs—promoting
diversity and cross-cultural exchange. The presenter will conclude with recommendations for expanding
incentive scholarships and strategies for institutions to better support students facing economic
constraints, emphasizing the need for educational institutions, scholarship providers, and policy-makers to
make study abroad programs attainable for all students, regardless of socioeconomic background.

[DEI DfmiH» b R [FUA S F—LZXF4]] (Achieving Success in Homestay Programs

through Mutual Learning: A DEI Perspective)
Yoshimi Sakakibara, University of Michigan; Makiko Osaka, Hokkaido International
Foundation

BT D B K — L AT A BUHAOEYOFHEERE TIE. 30 FEU Ld—L 274 Dt L
XIGLTE 7z, BMRSEWIEH AL 77 L) =3 EEFICHABCULEH AL L) [T
L ODERDPED o 7208, FREFLIC [HOHE V] ~eBfTLTCE L, Ktk [HU0H
SR —LRATA | ZEHEL LG A, 1) F—L AT A4 DOFRER L DELIZE S BGRT 55, 2)
FFIC Eqiuty (VFE) OlibF AP 77 1) — L FAHEFEOFPEWICIIM B LE 2 2 ELRKT
B, M, [FOEW] L WO HEE, #2HEEFA L7 7 3 ) —liEOWHEDL LER 2T -
776

9. HAROR UHS I E K EORNIC S . [F UEHHFEREICHE 5 A HE ORICd YRR HiE
WH D, 20HDFE—LATAZBLT, WMFIEBL VO L, b, EEKAZ ot
REMHERZEDDD, Filvala=T 4 —2fTnL, INIEZBXA N T 4 L4
VON—YaviEALRMT AL e E A5, RIC, DEION L FFED BN 2 T X
X IHAICHY R IEEBRTZ2LTH L, TlE, F—L AT 4B F 2 [AFxR
X% LA, 2 LCx oM D, WEDOT — 2% BEEL MR, TR 740
EEEIAFZA 77 3 ) —ERF Il L B> BT, RERR 0 Y
COBBDL NI DIFTEEVEGP o7z, XIEDOET, FA M7 7 I) —L¥EEHFLOFE
Tla=f—vaveEREEES L xRSO TH B L Lz, BRTEIBEMT L

11



AE—REMA DT —ZE2HY EFoo, [#U0A S F—L AT 4] & DEI DBERME, % &),
B, EAMR IOV TRIEBT %,

[LGBTQ+ DE4ERHATREOBEF#RRELBS77-0D% K — 1| (Supporting LGBTQ+

Students for the Best Study Abroad Experience in Japan)
Hisae Kobayashi, Connecticut College
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“Study Abroad for Learners with Challenges in Mental Health”
Hiroaki Kawamura, University of Findlay

Study abroad is something all language learners dream of, and learners often characterize their study
abroad experience as “life-changing.” Do all learners have access to study abroad opportunities? Are we
making these significant opportunities available to all learners in the equitable manner? Are we providing
appropriate accommodation measures so that learners with disabilities can study abroad in Japan?
According to the Open Doors, 10 % of all US students who studied abroad in 2021-2022 had disabilities.
This was a steady increase from 2006-2007 (2.6 %). Among various disabilities reported, 65 % were non-
physical disabilities including “attention-deficit/hyperactivity disorder (ADHS), autism spectrum
disorder, mental health/psychological disability.” The Tokyo 2020 (2021) Paralympics certainly helped
Japan increase its accessibility for people with physical disabilities. Also, scholars such as late historian
Dr. Mark Bookman (2023) and Carolyn Stevens (2013) made significant contributions regarding Japan’s
accessibility for people with physical disabilities. How about for learners with mental
health/psychological disability? This presentation will highlight the need to pay more attention to
Japanese language learners with psychological disabilities who desire to study abroad in Japan safely and
effectively. The presenter will examine various study abroad programs’ support and accommodation
policies and analyze four study abroad programs he personally administered. Two of these programs are
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about two US students who studied abroad in Japan for one academic year, and the other two programs
are about Japanese students who studied in the US for one academic year and for a short summer study
abroad program. The analysis of the case studies shows the importance of preparation by the student, host
institution and the student’s home institution. Among all the preparation measures, the most important is
students’ self-awareness.

SESSION 2-B: PEDAGOGY PANEL: CURRICULUM/COURSE DESIGN AND
IMPLEMENTATION [MADISON]
Chair: Noriko Fujioka-Ito, University of Cincinnati

Panel Title: TR b HPBE~DBE LIS TIZEBRZIEL2AY) 2 740 —SFREEEDH

HEHOBRZHf L CT—] (Curricula to Support the Transition from Beginner to Intermediate:
Aiming to Foster Autonomy in Diverse Learners)
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(SR REFELZEZRB LB OFRL_IN~DA Y 27 LDBITONE] (Effective

Strategies for Transitioning Curriculum from Beginning to Intermediate Levels: Embracing
Diverse Learners)
Noriko Fujioka-Ito, University of Cincinnati
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[ ZERBOEEEE L = — XDBEVEZEE L 72000 b P E~DBIHE L | (A New

Beginner to Intermediate Curriculum Design that Embraces Learner Variability)
Yoshiro Hanai, University of Wisconsin Oshkosh
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HOEK % B9 ] (Kanji Learning Curriculum with Support for Bridging from Beginner

to Intermediate Levels — Aiming to Foster the Autonomy of Diverse Learners)
Hideko Shimizu, Vanderbilt University
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(From Beginner to Intermediate: A Japanese Language Program Cultivating Connection,

Proficiency, and Advancement)
Mieko Kawai, University of Virginia; Tomomi Sato, University of Virginia
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SESSION 2-C: SECOND LANGUAGE ACQUISITION PANEL [FAYETTE]
Chair: Jae DiBello Takeuchi, Indiana University

Panel Title: [BARZFEDOT 7k v ' BE  REREL (¥ | AL OBEE| (L2-Japanese

Accent Revisited: Tensions Between Teaching Pronunciation and Accepting Accents)

Research in sociolinguistics problematizes ways that accent stigma has social and financial consequences,
for both non-native speakers (e.g., Baugh, 2016; Dragojevic et al, 2017; Ramjattan, 2022) and native
speakers of non-standard varieties (Kubota, 2014). Although teaching accent and pronunciation to
second/foreign language learners is a perennial topic, questions remain within the field of Japanese-as-a-
foreign-language (JFL). For example, some JFL teachers express uncertainty about how L2-Japanese

16



accent should be taught in the context of increasing calls for acceptance of Japanese linguistic diversity.

Similarly, teachers may struggle to reconcile ideologies of “Standard Japanese,” particularly when their

linguistic backgrounds do not align with a normative “Standard Japanese”accent. Given these questions,
we aim to revisit the topic of Japanese accent in JFL.

The panel begins with three presentations. Presentation One reports findings from a study of L2-
Japanese speakers' pitch accent perception. Advocating for an anti-racist pronunciation pedagogy, the
presentation calls into question the practice of measuring L2-pronunciation against a normative L1-
speaker. Presentation Two argues for the importance of understanding beliefs about accent from the
perspective of multiple stakeholders, including teachers, learners and L1- and L2-speakers in Japan.
Reporting on findings from surveys and focus groups, this presentation highlights ways that beliefs about
the importance of comprehensibility conflict with Standard Japanese ideologies. Presentation Three
introduces classroom activities designed to increase JFL learners' awareness of Japanese linguistic
diversity. Drawing on the concept of "World Japaneses," this presentation offers concrete examples for
ways to make accent and pronunciation instruction more inclusive.

Following these presentations, 40 minutes will be devoted to discussion. Responding to prompts based on
the issues raised in the presentations, attendees will be encouraged to share experiences and exchange
ideas, with the goal of helping all attendees (presenters included) develop a deeper understanding of the
tensions between teaching pronunciation and accepting accents in Japanese.

“Rethinking Pronunciation Pedagogy: An Anti-Racist Approach to Japanese Pitch Accent”
Marco Aurelio Silva Fonseca, University of California — Irvine

A common approach to pronunciation teaching, prominent in L2 speech research (Flege and MacKay,
2004; Best et al., 2007), is to present the L1 speaker as the goal L2 speakers should aspire to.

My research compares acquisition of Japanese pitch accent by L.2 learners to an idealized native speaker.
Specifically, I conducted two tasks with 22 1.2 learners and 15 native speakers. In the first task,
participants heard three words and were asked if the third was the same as the first or the second. In the
second task, they were asked the meaning of the word. Results from inferential statistics show that
although L2 speakers can perceive differences between words differing in pitch accent, such as A.me and
a.ME, they found it difficult to assign meaning, for example, which means rain and which means candy.
Assuming that speech perception influences production (Goldstein and Fowler, 2003), I argue that
acquiring “native-like” pitch accent is challenging for L2 learners and is therefore not something that
should be required. Comparing L2 speakers with an idealized native speaker contributes to the
implication that L2 pronunciation is deficient and ignores the great variety of pitch accent in Japan.

Building on these findings, I discuss the importance of an anti-racist pronunciation pedagogy (APP)
approach (Ramjattan, 2024) within the context of Japanese pitch accent instruction. APP rejects the idea
that L2 speakers are deficient and challenges the notion that they should emulate the dominant speech
variety. I address the importance of critically examining the L1/L2 speaker dichotomy and discuss biases
that may arise in research and textbook development. Finally, I contribute to the discussion of what type
of pronunciation is considered standard and make the case for rethinking pronunciation pedagogy so that
L2 pronunciation is not considered deficient.

“Is ‘Accented’ Japanese Okay? Beliefs and Perspectives of Japanese Teachers, Learners and

Speakers”
Jae DiBello Takeuchi, Indiana University
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Sociolinguistic research finds an array of attitudes towards accented Japanese, including accents of
Japanese Dialect speakers as well as those of L2-Japanese speakers. For example, among Japaneseas-a-
foreign-language (JFL) teachers, there are reports of L1-Japanese teachers criticizing other L1- Japanese
teachers for not speaking with a Tokyo accent (Mori et al., 2020). Similarly, foreign-accented Japanese is
sometimes evaluated more negatively than “native speech” (Tsurutani, 2012). These findings show the
pervasiveness of ideologies of Standard Japanese, and we rightly wonder about the impact of such
ideologies on L2-learners, particularly given research demonstrating the difficulty of acquiring “native-
like” accents for L2-Japanese learners (Goss, 2020). However, one question is whether such attitudes are
changing as interest in Japanese linguistic diversity increases.

To consider these questions, I am conducting a qualitative study across three participant groups: JFL
teachers, JFL learners, and L1- and L2-speakers in Japan. Through online surveys, focus groups, and
follow-up interviews, I examine participants’ beliefs about accented Japanese. Analysis of thematic
coding and descriptive statistics reveals competing views across participants. For example, some see
comprehensibility as more important than native-like-ness despite aligning with norms that a “native,”
“Standard” accent is the only acceptable accent. Participants depict L1-Japanese speakers as sensitive to
“even the slightest” foreign accent, reinforcing ideologies of native speaker bias and overlooking the
linguistic diversity that exists across L1-speakers. Focus group discussions consider benefits and
drawbacks for L2-speakers of having a “good accent,” noting that although native-like accents facilitate
social integration, they are insufficient to prevent L2 speakers from being treated as “perpetual
foreigners” in Japan. Survey data collection is ongoing and will shed light on how JFL teachers’ beliefs
about “accented” Japanese inform classroom practices.

[%HRRHARFEDOZ T ANLEEIDY L <] (Accepting Diverse Japanese and the Dilemma

Facing Teachers)
Tomoko Shibata, Princeton University

:ﬂifaﬁu77x<%a%ﬁx5Wij£%J%%7»aL BHEEORE A B C
0% 0Tz, LA L, WS, SEFFEICEKIMHON TV 2 LRI IE LY, Bl
FEDLRMEICES 23725 X5 (1 &0(%% F—72008). RleEahis 2 Hifie 356281
SEM D T b T w3 Ck Kfth 2022), 72725, 5 CHEHEZE 2 2 2 5 #1324 © % Rk
EZTANDENEp, BEVE LTBESTRNELYLY=2E L 2D TRARVES ) 5, Rk
FIZHA S — T [HEHEZE | 282 2 DTl et mRER 4R D 2
EWnH iR OE, FEHEAFOHAEPHEZFICEIZ T Mo 20 HLTDH D
ZEBRYUITRAEVIEEFE L, SREAARECRIPRIRAEZHN LIz,

Bl 2 1T HAZE 1 4 CHEREWBEEEE 2ToT w325, 20k, ZAICHSDOHARED 01—
%?wéumﬁg\%n%aambféaoo&%fiﬂﬂ%mmot‘E%ﬁxéﬁ\yw
FN—=A v 707 Ao @RI EICES, BEFICPDICSBREIT7 4 — FoYy 7 CIEfE
35, £72. L2 7 2Tl World Japaneses DF 2. % b &h.?l‘i/\?ttElZlinnuﬁ%@ET?]‘ CRA
fth 2022) ZRTH S\, FEEG O HAGER B o HRZBOSKEZZFHE L. BOoOoHAREL

RHELTHS I, Wbwd [HEEEHNY | 235 2 E 1 3fsEE I wrziEl, HOWRD
LT ZBERLTL L), ZOXICHFHEEAGOROE LENEIRT L &b, HATHE D

18



HOoOSiEKEZREL, HEDOEEEZ NELTA S Z L THBEOHLGOLHKE~DERMED I
MoTWL DTV EEZ S,

Discussant
Jae DiBello Takeuchi, Indiana University

SESSION 2-D: PEDAGOGY PANEL: LANGUAGE AND TECHNOLOGY [MARION]
Chair: Shinsuke Tsuchiya, Brigham Young University

Panel Title: |7V ZAMFICB T B EEEERE : ~7 4 —< VAV 4y F v 7 ZEALEH]
RSB L S S BIEHESDERK] (Advocating Classroom Language Education in a Digital

World: Fostering Critical Cultural Awareness and Multilingual Perspective through Performance
Watching)

With the advancement of technology, what has been traditionally carried out in language classrooms can
be and has been conducted through online platforms and Al technology. To ensure a balanced and
impactful learning experience for students, language educators must evolve alongside technological
advancements by effectively incorporating media resources while focusing on skills best developed
through interactive mentored learning. The purpose of this interactive workshop is to introduce
“Performance Watching” for classroom assignments and as a research tool that can empower language
learners and teachers with critical cultural awareness. By implementing Performance Watching, language
educators can instill a proactive, multilingual perspective in Japanese language learners who can then
strategically navigate intercultural communications by fostering skills that technology cannot fully
replace. These skills include the ability to critically observe and analyze day-to-day interactions, express
and negotiate personas, recognize social inequalities, and navigate beyond traditional concepts of nation,
ethnicity, and language.

The first presenter provides a brief introduction of Performance Watching, which involves a context
dependent “script” of actions while considering four contextual elements—time, place, roles, and
audience. Through critical observations and analysis of these elements, Performance Watchers can
develop the ability to define the linguistic and non-linguistic behavior of a performance or situated event
that occurs in a particular context. In the second presentation, Performance Watching is applied into the
context of a classroom setting, demonstrating how third-year Japanese learners can improve their ability
to shift between different speech styles based on speaker roles across various social contexts. To enhance
the capacity for critical analysis, the third presentation explores expressions of self through pronoun
choice in Japanese for first-year Japanese learners. Finally, building on a foundational understanding of
Performance Watching, participants will engage in an interactive workshop where they critically analyze
Al communications by comparing them to contextualized human interactions.

[RT7 =<V AU FYF VI LiZ?] (Whatis Performance Watching?)
Mari Noda, The Ohio State University

Performance is a situated event that occurs in a particular context. “Performance Watching” raises
awareness of the contextual elements that define the linguistic and non-linguistic behavior (the script) of
performance through critical observation and analysis. We view spontaneous interaction and identify the
five defining elements of performance: the “script” or program of action including both verbal and non-
verbal expressions and actions, and the four contextual elements. The four contextual elements are: (1)
the time (timing), (2) the place, (3) the roles of the actors, and (4) any audience that is present or assumed.

19



“Time” may refer to what happened (either in reality or in the imagination of one of the performers)
preceding the interaction (e.g., “it started to rain suddenly”) or is expected to happen afterwards (e.g.,
“members gathered on stage to begin their annual concert”). “Place” specifically defines the performance
by providing locational information such as “at the end of a line of about 5 people in front of the only
open cashier at a convenience shop in a busy urban district”. “Roles” refer to the interactional positions
that the actors take. The same two individuals who perform as two friends may assume the roles of
teacher and student in another performance. “Audience” refers to a person or persons other than the actors
of the performance that are in a position to witness the performance and may shape the performance
because of their presence. For example, two friends may behave differently when their parents are with
them vs. when the parents are absent. In some instances, the audience may be present only in the mind(s)
of the actor(s). A title can be given to performance from the perspectives of one of the participants, the
audience, or the observer.

[T ==V 2T FVITDITAN—LEEH . BERFEIFEI FRICBTBERAE—
FRAEANY 7+ DFEE | (Classroom Application of Performance Watching: Enhancing

Speech Style Shifting in a Third-year Japanese Class)
Hiromi Tobaru, California State University — Fullerton

Mastering speech style shifts is crucial for foreign language learners of Japanese to build close
relationships with Japanese speakers while studying abroad (Burn, 1996; Iwasaki, 2011; Tobaru, 2019).
Yet, even advanced learners often struggle with these skills (Masuda, 2010). By using third-year Japanese
language classroom activities as an example, this presentation demonstrates how Performance Watching
can be effectively incorporated into a language class. By focusing on “the roles of the actors” within the
framework of Performance (Walker & Noda, 2010), the presenter will discuss ways to enhance students’
ability to shift between speech styles in a culturally appropriate and strategic manner.

Within the contextual element of the roles of the actors, social dimensions such as 1) social position, 2)
familiarity, 3) affective distance, and 4) formality (Moody, 2014), along with 5) the speaker’s cognitive
awareness of the addressee, can influence one’s choice of speech style (Cook, 2006; Maynard, 1993). In
this third-year Japanese class, students practice shifting speech styles in conversation by focusing on both
social and cognitive dimensions. Before each class, students analyze a conversation script from the
textbook, using a set of content questions to consider how the speech style might change if the roles of the
speakers were altered. During class, which is conducted mainly in Japanese, the instructor guides students
in modifying their assigned dialogue by changing the roles and settings. Nonperforming students observe
speech style shifts, such as from formal to informal and vice versa. With the instructor’s guidance,
students then analyze the performances, paying attention not only to the relationship between the speakers
(e.g., social status and familiarity) but also to the formality of the situation and the speakers’ awareness of
the addressee during each utterance.

(RT3 = VAT A F vy 7 2 TEREYE: REFAOBIRL A1) T 7V — %@
L7 SaEHBZED T X7 —RX ¥ } | (Performance Watching and Welfare Linguistics:

Empowering Language Users through Pronoun Choices and Al Literacy)
Brigham Graham, Brigham Young University

This presentation explores the application of Performance Watching in language instruction to raise
cultural awareness by using welfare linguistics as a framework (Tokugawa, 1999; Heinrich, 2021; Otsuji,
Kumagai, and Sato, 2021). Welfare linguistics promotes social equity in language teaching, challenging
dominance by powerful speakers and benefiting both “weaker” speakers (like language learners) and
society at large. To apply welfare linguistics in language classrooms, the presenters will showcase how to
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lead a discussion on pronoun choices like boku, watashi, atashi, and ore in first-year Japanese classes by
using English. They will do this by critically analyzing a self-introduction script from the textbook
NihonGO NOW! (Noda, et al. 2020) This type of discussion can empower language learners by offering
strategies to selectively present or withhold aspects of their personas, taking into account how their
utterances are perceived by the target audience. By practicing Performance Watching, language users can
actively reflect and research how one’s word choices may be influenced by core cultural identifiers such
as socio-economic status, ability, sexual orientation, age, gender, race/ethnicity, religion, and family
structure (Glassgow, 2021).

After the discussion, participants will practice Performance Watching by analyzing multilingual
interactions between Al and L2 Japanese users who communicate in both English and Japanese. With Al
becoming more common, prompts that establish context, relationships, and timing (Piccardo et al., 2021)
offer a valuable tool for language development outside the classroom. Developing Al literacy (Mills et al.,
2024) enhances language users’ sociolinguistic welfare and personal well-being, as they learn to use Al
critically for targeted practice and constructive feedback. This approach fosters a deeper understanding of
sociolinguistic dynamics in second language education, promoting both linguistic proficiency and
personal empowerment.

Discussant
Shinsuke Tsuchiya, Brigham Young University

SESSION 2-E: PEDAGOGY PANEL: LANGUAGE, CULTURE, AND IDENTITY
[MORROW]

Chair: Kazumi Hatasa, Purdue University

Panel Title: [BXAt & HAFEZE | (Japanese Food Culture and Language Teaching)

HADBXALIZHARICHE Z > T AHEANICE s TAEDBEWY Y Y LD—D2TH Y, H
KEFHNG 4 v v FREFLRITHNOR T, Fickfiiicz v rains, HRERE T

b, HREFEO—DODED Py 7 THo7z b, HINEEIE L CRFEREED 2 I FTHERARER & v
7Y EFo izl Twb, L2 L, Btz .Oicliz T RRIICHEA T CEZE,
HH0IE, a—RFEEVRG, HREEEE CLoTHEIRLFHW ey 7 TH Y, B

[HARDBRBERL V] Vs 2RANRDDICL EEHT. B2 EonTic, HADR
AL DEfFEZ D B L L b ic, B bR~ DHFEZED 2 1T VF5, T HIT,
il N offifiEl cmiEel, £o v —nfl, Bfiv X, SDGs, BEEELR L LR bvy s
CHEBIAA T OB ARETH 5,

ZCHUE, BUICESZ Y CTREM BB S . P ER L v THERERB O RELRL
EHRRNCHZ D LB TEIRESES-TE TS, 20X ) BBMTIE, BXULEHFA L
it woZzwbwz HARICHRES I, MR, 74, R, RofEh, oM. i
fHE., BEHE LKL, Bo/a—fl, SDGs & &% & A, FEHEVPASOBXL, fmH
Bkt &, ERtEToREDED Y HEFATHL LI AABERE VAT TV
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KoRXAND AV N=F, ZNETNDRFETELEHOICE b 2 - RELERICNY HA TEH
D, LTI, BhzLn, HN, 77e—FoEg»roBGon-MAlzita42, 2o
o, BYX b HABR BOMEDOTREEZIED . SBRORBBICOBRITTCVELZnEEZTWL
5,

[B%BEUTEZ 3 HAMLS: SLHWEE N 2F O AREREEEMRE] (Learning

Japanese Culture and Society through the Lens of Food)
Yuko Prefume, Baylor University

AFERTIH, HRESFEEL L (b - B, TICN4 & N3) 2R E L
[Exploring Japanese Cultures and Society through Food] &9 a2 —ZDEEKICT DWW\ T
WET 5, 2oa—xiF, [B] 2B CHALERZZEINAEHO HAFEa -2 TH
%, EBERRESOHRE (2021) X2 &, B, HRBEFEOHMIX, HAGERES
DL, T= X, =VvH . JPOP. 77 v iayv, B, C#E. Ei~ KR R A
Thb, FRIC, WHHICET2HARAE~OBLOEE D dHE SN T (BMKE
B, 2021), FEFIF., ooz, (8] 284 % 272910 R4 WIHE O
BThh, HREZRLAFEREZT—<THEIeh0, [B] 27—~ L-HNAE
HROHAEHEOREMEICEH L. HAREBAE 2B b2 8M [BTE2 5 H
A ZBF L7z (L 72— Afh, 2023),

AKa—2x, #iEEZHR O, BROME, b, A7 4 7. . 5. HE. v v
R—73 &, AR AT —<PHELZIY LI Ch ), XX 7 PHEET) 2@ L
T, HRtt2oHFENZMZ TR . Aoflliicd HzmiT 2azift L, H
AREERE DA | et E~ o EEME, JCHNEE OB KEHIEL Tw 5, A%
Kcix, TIPWEEL C 4 BT - 2 FABEE % G0 72K 2 — X ORERIC D W THE At
L. Ht\T, 2024 FOEFIICHDY EF72r vy 7o, T4 4 FHADT
ELEEEDOAN—F oA EED [Bosu—nfl] & [BEHFLKE] O
DOEEARICOVTHRS, REIC, RELDLELTD [V—=vr 1 f /) R—T 3
V] XY SDGs 7uvz/ t OREEEMEBNL., 2D X5 HNBREHDO HAGEAE
Dfifi % &% 3 5,

[ZRZFOFFRFREEZE L COBXLDEME | (Japanese Food through Inter-University

Collaborative Translation Work)
Yuki Waugh, Texas A&M University; Naoko Ozaki, Rice University
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AFEFK TlE. TABLE FOR TWO USA (NPO) 23F o 72 WaShokuiku & \» 5 SGED M 2 K| H L
T, FHEICKBFEREEDITRPa v TV P R—Z2D 7 7 ZADIERD HiEicOWTHIAL, #
CCREFEDEVPLHBEDRIZICOVWTHET 2, COBMIIMELZR—X CEBZEZ
T A vr~vry Fa—2fickGEc¥anzdochsd, 20a—-—Rz2@ELTCHFEEIE B
ICE DR BWMINVA, REZORGTETERIENTES, LAL, HAES., 444 TliH
KFBEDHD BMBPLZE L2 o720 T, NPO LA %15 T, HAFE~RT 212 7)) £ 2
T LI AIAATE, (R BT 2 =L 2B L CHABTRELIC DWW TR X 512, KE
DRIFZNLE HRD R, 5 ZRFOFAEIC X FHERFRIEENTE 2 X5y 2 b
SVARL—va ViEREHL -,

BEEELE, KEELUANZFETHATEFO HAEAEHEICDE-oTd b 22 L ICHiRT 5 C
LRI ANz, TONPODEY 2 — LONKIIMEEMO KU S LERICR OO0 % 72
DIZETHEVOYTH 5, 2D L, HROBEXLONEZ T Tl FHEAER EO KD
TN TE, MEOHHAEE CROBELEPHAEEO NICEBERS o7/, #THE
BRI IRBE Rl EEHABTCEREZ AN BN LR EDROELH - 72,

ERZT TR ERTEZDY TR ILZITEDRRVRFICF Koz T 2L 0nwr 2 tddbo
7o BRI HARD R AL oM %Z TR HWIC L TWwiz23, sk, 2 LTV 34 710
MBI EICE CHEUODBIER -T2 F 2%, FER 774 FArT0Y 27+ e LTREKRDR
E. BiEe 20D TTES RIRET 2 B)E 2 HIE LRERL 2,

[tz HbiIc T 2722 — ADOEEK L §Hili | (Content-Based Course on Japanese Culinary

Culture and Its Evaluation)
Kazumi Hatasa, Purdue University

ZORKTII AT 2 —KETEML TV NEFHEFEA D 2 — 2 JPNS 485 [ Culinary Culture of
Japan] IZDOWTHET 5, Ka— R FEEEL <L

(22, N3~N2)DOFEEIWNR T, HRORBXLEKICOWTERZ L ZHWE LTS, (H
ROBSCACDREL, FER, FRE ORI, AED> S 02, BF., 5%, 8. ¥R, ’RLfMm

LT L PHERARER D K] L. EEEOWRE D REBT 5, HAOBbE¥3C & %l
LC. ¥EFHEEBYoaEE, HEOAX ~0ME2ED 3 b HWICEENS, I 5T,
B o AL O BITENC T 2 ERAMEZES LI H WO —2TH 2, BMIIHE L HH
n] Zhic L, Z2ooBE ety b2 OEL N ERD WEAH LT3, BIcBH
L7ceh=, KRB EEOhCTTF=v 295,
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FHAMLCT, OBEAERL LA —FofgERkobns, by 2k [FiokogicEob
2BV UhpERiERoBZRA] THROBM |, [HARORREH] "ETh b, 77
AFNTayz7 b DY ZEBICETELDOTHIUTERNCIIA -7 THYH, HAIIC
B 2bD0THr0E IR, Wl a—vy i, 2[4 =2, FEAELN., &) FHBEEER
RED, Hir &k FR. BT, 2 2BEX &BHFAEEX L YT, ZNZ N OFHBEAKBED
LR— MEHEARRFEOT LN T2, FHliiZLR— b oRNEEZFLITiT», HARGE BRI FE
DX RITIFANZNE ST LTS,

RECEFAEIOKE. k., = — 203 2L 0F iR EICERT %,

Lunchtime Workshop: 12:30 pm — 1:30 pm

TOBIRA BEGINNING JAPANESE
Presented by Kurosio Publishers and Maruzen-Yushodo Co., Ltd.
[MORROW]

Session 3: 1:50 pm — 2:20 pm

SESSION 3-A: SIG MEETING: STUDY ABROAD FOR LANGUAGE ADVANCEMENT
[FAIRFIELD]
Chair: Hiroaki Kawamura, University of Findlay

SESSION 3-B: SIG MEETING: JLE GRADUATE STUDENT NETWORKING
[MADISON]
Chair: Jae DiBello Takeuchi, Indiana University

SESSION 3-C: SIG MEETING: TRANSLATING & INTERPRETING [FAYETTE]
Chair: Yukiko Hanawa, New York University

Session 4: 2:30 pm — 4:00 pm

SESSION 4-A: PEDAGOGY PAPERS: LANGUAGE & TECHNOLOGY, CURRICULUM
DEVELOPMENT [FAIRFIELD]
Chair: Yoshihiro Mochizuki, University of Michigan

[N=F%n VT Y74 (VREBFERAETR : VRES, ARt SROFEICOV
T | (Virtual Reality (VR)-based language learning research frontline: VR environments,

potential benefits, limitations, and future directions)
Kasumi Yamazaki, The University of Toledo
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MEN=F 2 L) TV 74 (VR) BEEHWES—Lavy T v YRz 2, VR 2
BYERRY, FEer L —= v 70BICEAT 2R84 RN L) iChotz, T THUE
OfEHZED AT VR SR C A~ R H VR I =207 EoBREIICH 5 X 9, LT
I3 VRIS Z IR 2 2 F CFRIC AN S 2 & SHJREICR Y, E- 2L A IC VR R D%
BITERFE D URT L VEBICR > TE727-®, TESOL 4t EFEAEHRG ICEWTDH VR #if
FAL7Z7Y %272 F0) CEBEMEIMATE T3, BT AR VRERE Ik w»w T, itk

B AR L T 2 &, (RIAZERPIETIE M LY A VAR 722D X 5 7n BED
BONIZERRERDAY Y FEINTWVE, TDXSIC VR BER TS CARERR 72 BalE
DEEXBICLDL IR EREZ 20 WL, BIfEa v ¥ a— & —HiBSiEEE
(CALL) ®ta—<v - avta—ZK- - Avx72av (HC) OMEHEOM TR IEH
INTVEPEY 7D—DTHD, T DXIEERIL, AFRTIE, CALL ¥ HCIWIF. %
N HEE TP EREAE B e UOREICHEER I NAHCP VRIGHE & RIGH o # %
L. ERRICSEEEB RN - BAI N WL Dh 0 VREEE LIE Bl 2805 5 2 & T,
VR BRI DS GE A IC 5 2 2 AlREECRIE RIS D W THE 2T K, VR FiaFEH O M sEsa
NDIE, BRETGICHTWEHAFETTE S VR7— L VREEHE 70 77 L7 EB N
L. DMLY Pz nffEl:, 5%0 VR SBEEMROITHICOWTHEZ T,

[ AL TJA2S 2 HABRFEMRE OWHEYE © 7 7 25 EEF DFEE LRk = LB 3R |
(Expanding the Potential for Japanese Conversation Practice with an AI Tutor: Supporting

Supplementary Learning and Sustained Practice)
Ryo Nakayama, University of Pennsylvania

[ 277 A TIEEE 50, 7 7 ANTIREETHEOMERRw] THARANE HAGECaET L BIRL
THEL RV [RETFT— 7SI L 720, TCLL THRIZ V] Lo zEE2HA
EEEEPL L HE (., Zhicx LT, AR Al OEFEEEOREE M Eick Yy, R~— b+ 7 5

VB CTTFRICKFEHE PR oz it ¥izaffike LTERHS RS, LA L, #E
BRIC AR AL 2 EERE I LT 2 8EF 13407 . Z 0 BRI R FE & 2D R i igm
TELZVY—ADBRRLTC 200Kk TH 5, KiFEOHMNIZ, OBFEOHAGES 7 222
7 ZINEBNCM Z CTAERR AT 23R L. EERN RS0 E oW 2 HAGE SEH IRt 5 ¢

LT, HEMICEE TME oS AT o L. @QFEEPMRNICATEH Bxitiond X

. ERALICE L 250 7% 7 e v 7 ofF TG 2 HEICT 2 2 L TH D, TREZERT
2720, FRAID [WwoTdh, ©2Th, HTHFHTEZ ] LWIHIFHEEZIELL, FEEDR
HEM CAFEHEETA2L 90T AT 4 T 2R L, EBRCHEHLTH 5 - 72,

AEEIZ, T2V HHEBOFL KO HARGEYIFHHK 7 7 A CTEIEL 72, BEMICiE, OFEE
DHEICAIF 22— 2 — RT3 HE, QBEAPERL 2 O Ty Ty (AvALT 2
av) K- TERAIF 2 — 2 — &I 2HED 2% ATz, TNFNDHETEEE
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NED X ) BRE T2 2 REERETIRVED, DX ICE L2027 v 7r—r2EL
THEFEL 720 AFEERTIE, 200 HETITONEE M L FEHEORIGEEMN L. X HICERK
AlF 2 — 22— OEEHEICET 2 5%0FEEEEEZHMT 5,

[T=xT77va/myzs Mk 2 HEEELERRKDOH L] (Enhancing Japanese

Language Learning Motivation through an Anime Voice-Over Project)
Sae Kawase, University of Utah

AR, NREEIREO T o720 ic [HCREM ] oM A ZIEH L 7228 EE»EE S hTw
5, KFELR T IR LSVOHAREEEZEENRE LT = AT 7va oy =7 v %
WMLC, FHz v = VAV P EEE ST EA Ko 2 FEERICOWTHET 2, TRy
FMIKZEDOAARE FEDORD v —F7Fay 7 b & LCEMBRRICERI N, RFEE
T HCCREEICHEO R, ARtk - B - Bz E© 5 2 & T, NENEIERS T oRiE
HigL. BMESGEEHOERA N 280, AV aTALAE—FOWT2EHRLTA2Y) 7%
Elzezhbwne L,

¥ BIN—TCTHRET = AOBEG NS L, YA —FRX A v EBEIL, VL
—EXH K TRV TP 2R L e, EFEEEPVREO —H2HY L, Z 0% ROEEEH»H
F2EO Y L1k AT 5 LT, FEEOEEKEEE G, BMAEELHBEEXO T v
AeWoTe, Y 7] #FL L WHEER, WD AFy MEELTOITONL TV 25, #H
HOSHEHEHOMAL LN T = X DR COBG MDY 7E2H 2 5 2 LT, LD
HEIcE Yo T HAEDHZKE A2 28 #HWE LT,

T, HEFEARBEICE T2 20 B AFALEZE) 2DIC, SRO TRV 27 P T, T=AD
vV 7%%F z252eT [AIENEEE] 28V, YIFRUBEEZ IV — T X voN—T X5 %
BLT, BEXELEZIT o7, SHOWETIE, TOXIREEEZD LIC)EEELST 7L a%
127201 ED X mBEERT., QDX S RREIEREZIED. G)ED X S & H O & IR
DIRY ZfTo 7= ELKT 5,

SESSION 4-B: PEDAGOGY PAPERS: CURRICULUM DEVELOPMENT [MADISON]
Chair: Yoshiko Mori, Georgetown University

“Enhancing Undergraduate Education Through Integration of Humanities into STEM”
Satomi Suzuki, Georgia Institute of Technology

Traditionally, STEM and Humanities have been separate fields in higher education. However, as
Japanese educators at US universities focused on engineering and technology, the challenge lies
in integrating Japanese education with STEM to enhance students’ professional interests while
addressing complex sociopolitical issues of Japan for students with no Japanese background.
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This case study explores an initiative to bridge this gap by developing a Japanese course for
undergraduate STEM students with no prior Japanese language experience, integrating
engineering and humanity aspects through Japan’s Cultural World Heritage Sites (UNESCO). By
examining traditional artifacts and architectures, such as pagodas in the ancient capitals, which
inspired modern structures like the Tokyo Skytree, and the Gassho-style houses in
Shirakawago/Gokayama, students can gain a deeper understanding of unique engineering
techniques. Whereas it teaches a basic travel Japanese, the curriculum highlights the importance
of nature and sustainability, as reflected in Japanese history, culture, and philosophy.

Furthermore, discussing the Hiroshima Nuclear Dome offers a profound reflection on nuclear
history and world peace. These insights gained are directly applicable to students’ engineering
studies and careers. This approach not only enriches their technical education but also fosters a
holistic understanding of the interplay between technology, language, culture, and society. This
paper has two goals: 1) to report on course development, highlighting notable class content for a
STEM/Humanities integrated curriculum, and 2) to analyze students’ perception and changes in
worldview during the semester. Using pre-/post-semester surveys, interviews, reflections, and
observations, 13 students enrolled (Fall 2024) voluntarily participated in the study. Preliminary
analysis shows students finding Eastern philosophy beneficial to their professional goals. The
new perspective was appreciated; some students connected with their cultural heritage through
instruction. The study suggests that integrating STEM and Humanities benefits undergraduate
STEM students by enhancing their critical thinking skills and increasing their awareness of
diverse perspectives.

[THA] ZBC-REEEREMHANEZOER : BAELH 2 —ADEEKD» L | (Fostering
Critical Thinking and Awareness through Reading: Practices from an Advanced Japanese

Course)
Yoshiko Mori, Georgetown University

FADOHMIE, Fi-REHRCeH@ezEsiIct TS, TN E o ICEEESMER
WERL, BERED, I EREEAR T 8 1H B, Leaver, Davidson, and
Campbell (2021) IC X 4L, FERDIMEREAE ICIE (1) {53E (transmission) . (2) HHZA{FH

(transaction), (3) &A% (transformation) D 3 DDERNBEINTED, FEREKIILOERLEH
T2 LoTREIND L LTS, FICREFHIN TV 200 [ER] ThHhH, ¥H
FoHERHHE 2 0RERN 2 B L ARNEHA. HAD KR %IR35 3E58 0 LE 3558
AN TwB,

AFEKCTE, KY¥EEFRAARGEa—2C, @5 [5] & [F2 2] 0OBKDEOEZEMIC, %
BE VB ORGEZ BRI L. G2 2 T TREEZ TV, 20XV XELE HEFERTE L ®
EEH N T2, Toic, ZoERBEIIC, MloTwnad bt BoTnAGEIconTIbic
FAHE - FEET 270y 27 7oz, TOEHOHMNIZ, FFRITH LRKDTHFHRSE D
ThHY, ZOBBERZTHMWICERIL Y S IEFEN L2 RBEKIF L LICH 5D,
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RETIE, HAVMPHPE, T4 Ay ay - 7T RXFay, FTudzr b, ILICEEYE
LCHAED NEEFERCIELDO—E b T, FHIROFAEFHE Tk [HoTwa B oTwnis
SFTEZILD Dol ] [TA ARy aVyTEIRZ IV TIChol-] BREDELED -
7eo U EDOEEGI2O, B0 2V 2GR L. FMEEHRZE 2. 2AN» OHHICE 2 5
HAGEIRERRECTH 5 L E X D,

[EAEFEHAERD TV 300 | FEEOFLLI B BENEBORA & 2T

BEORZE| (What Japanese Language Learners Need: Ideas for Extracurricular Activities

and Learning)
Yasuko Shiomi, University of Massachusetts — Amherst

YEEOLRCCH 72T 7/ n Y —IC X2 EREOZ ML . HAGERE T Hiz 7 H
DHRPCEAL KD ONTVWEDIEF I T TH AV, FRCRIETIE, SNSOEIC XY, ek
BRDEMAE DN L EPHEZ T 5 L TN T3 (Hansen 2020), FEH DO HARGEDOHENT
b, HREDR EFICADVZWEETEWARLOHARETOI I 2= —va Yoz [iv] &
WRBZLEHENMZz 02055, Tld, 2O XS 3EE I LT ED X ) mnfik 2R
EREE L WDFE S 2,

A TIRAEINEH & L TRENTONHDOREET — 7N R E DR H 5 L 4ic, HARLE
DRFEL * v T 4 v CEET VLT (Virtual Language Table) DB, 23 H 5 23, FHEIIA VY 74
YEONHOBZICT L VLK SMT AR H 5, AT, b DES~DOMRIISIN%
flR37zdic, Tvr—te A vava—2EflL FEHEOEMREHA 2L B L. FEEIL
Az kD, Mz Tn2 0, HEIMBTE ZD00EEHL %,

R LT, PHEOALREMIR Lt~ A—ANICEDE 72 DMl G 0E e Z &
Bbhrot, THICZDIMIETIZ. FEHEDARLEZIDY KL 720 ICEEWIMNC BT BRI
ED XD MNELHLY M, FEIEEATE L 2N Ligim L. SR HARERE ongElEic o
WTHFEKRLEw,

SESSION 4-C: SIG PAPERS: DEIB, JAPANESE AS A HERITAGE LANGUAGE,

PROFESSIONAL DEVELOPMENT [FAYETTE]
Chair: Shogo Sakurai, Nagoya University of Foreign Studies

“Exploring the Roles of Non-Native Japanese Volunteers in Community-Based Classrooms”
Luowei Liao, Washtenaw Community College

Community-based Japanese language classrooms in Japan, mostly organized by volunteers, are local
learning spaces where foreign residents can join to learn the Japanese language daily. These classrooms
have been highlighted to play a critical role in promoting multicultural engagement and helping non-
native speakers integrate into Japanese society. Consequently, achieving self-fulfillment has been
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identified as a key motivator for the Japanese volunteers’ active involvement in supporting local Japanese
language education for non-native speakers in the community (Kojima, 2014).

While considerable discussion has been given to the role of these classrooms in promoting
multiculturalism and diversity, little attention has been given to the experiences and contributions of non-
native Japanese speaker (NNS) volunteers. Their roles perceived by NS volunteers in these local settings
remain largely undefined. This research aims to explore how NS volunteers perceive the roles of NNS
volunteers in community classrooms, filling a gap in understanding their overlooked contributions and
significance.

I collected data from 184 community classrooms across both the Kanto and Kansai regions of Japan
through narrative questionnaires sent via email, which provide an overview of the current volunteer
demographics, as well as NS volunteers’ attitudes toward NNS volunteers. Additionally, I conducted
semi-structured interviews with nine NS volunteers from a selected classroom to gain deeper insights into
the factors influencing their perceptions and attitudes toward NNS volunteers. By capturing the
volunteers' first reactions to the interview question, the study revealed how they intuitively viewed me as
an NNS volunteer, providing valuable insights into their perception.

In summary, by focusing on the perspectives of NS volunteers, this research contributes to the broader
discourse on diversity and facilitating inclusive engagement in community-based Japanese language
education activities. Furthermore, it offers valuable implications for recognizing NNS volunteers and
highlighting their pivotal role in the transformation toward a truly multicultural, multilingual, and diverse
society.

REFAESICEET 2 HRAREOEHEZ EF T 5 -0 OFBERN Y % © FIRHAGE

HEEICE D Al 2o 72 LEFERIRDOHEA]  (An Interdisciplinary Approach to

Understanding the Challenges of Japanese American Families Living in the Midwest: An Al-
Based Psychological Survey Translation by Beginning Japanese Language Learners)
Reiko Habuto Ileleji, Ball State University; Lauren Matthieu-Frasier, Ball State University

HARDDFICHIED DD 7 o T b5, SHBOBHAMSE X2 282N ED HA
NCRNT 2 HRGBHEZEAICT LB TERL > TWEORHKRTH D, T/, TAY
7 P C O ER e K FOANEREEE N T 2 BB D SR OIMNEGEA Y ¥ 2 7 LN T 5
hikch sz, sz, HATHRKE SHEL ULPBEINL 2L, P XUPHAREEZMAEL 73
FEHbOTAT VT 47 4P XALWIRE Bk, © L CHEERICHBRT 5,

Z ZCHEIEDHRAD EORETEEL L O TH AL ICL 2 HASHEREZFHML TV
D, F7e Z OFEITOH) - KBRS EZ TS 0% H L I3 2 4LFE5E T 5, LB
Bl HARGEARI DA RIEFEICIT ) DEZEN T v 7 — PO flA, 7. & FESHY
DER OB A 72 F N %BLC ., ibic T 2N ZmO, it~ A4 /U7 4~z
v, B2 0L 5IEP L TaIa=T 4 DODT FRAY =D EXNE 225 H
ICDOWTERT 3
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HAGE AR A I X o EER OfRER, BT v 7 — &0 T — 22 IN&E, DT 5, &
bic, 7v 77— FHECSML7ZHRKEDOH 2 LBLDH % 4 ~5 RIS LT, HlE DA
vAYa—%EL., MAAAREAEERGOEE~OHEZRD 570 OHMNFAEZIT I,
Z DFEICEHD o o LE L HA GE AR OFEA T, BR7e b OARERICO VTR Y IR Y D(FE
EEHEZERT, chooXEEAvarva—0b NEINET -2 X0, FEORE, HCRR
i, BB IC BT @0 IS 35 A EN T — 2% SROFHEN Y F2 T LIO0T
bIRRT %,

[ BAZE 7 A CSML=-BERART V7 4 7 DI/ 158 (Mediation activities

experienced by Japanese volunteers who participated in elementary Japanese classes)
Shogo Sakurai, Nagoya University of Foreign Studies; Yukihito Kondo, Nagoya University of
Foreign Studies; Takao Kinugawa, Japan Women’s University; Shohei Nishizaka, Ochanomizu
University

AR, 3 —u v NFEELESIREAERKIC TN ] o v e 22 NoRed sl 23580 X
N bic X, HEREHBICEWTH ] 2w MESSFEHZBRT w5, B - Bk
021X, fhric X 3 ZiRIX, ER EDOHFERE S 2. ZOHEERA VAR R ERITI & W
STBETIE R, T74—KV X5 2, ¥EE2H2SBTHLZEI X I3 253k
ICEE EHOBEKMTE T LD LT WS, 2, HhfiCX 3 TBRHA
& TRRHINMRA) 2B L 2 2B E X, T2 PR BoGs A L8 T TE 3
MNMARET 22 EBFRFCE 2 THA S LIFRL TV 5(p. 166). T DfPNEEN X FFEFEE
EYR=—PT2RT VT ATIBILSKRDONZEENTHY, FHE~ OXfE=REFICRKE L
WERLG2EEz2LNG, 22T, KR TCRHARENOKZCHF ST D FEERFR
DK 7 7 ZKI13BEBIR 7 v T 4 7L LTSMLEHARARFE 13/ E2WNRIC, [ih] ©
ey [fhEE) ] o FRficE T2 320873 ) — [F27 2 Foffifr] BE&ofA] 2
1ozl —vavofff] 20X RGHTHEEL, XL, o X5 hBRHPZ O
ICBES LTwd 22T LZ, FMT7T Y7 — b, FBRT V7 — b, EEA v a2 —
DIER, [Fr72roffifr] & [a3a=r—vavofff] THEBEORELLCTHIFLS
FTu—J7, [BEGOMMA] 13T 2 50 ZIEFICRONTW 2 L BHL IR 72, ZD
TRE LT, WPEOAREL_RALERT v 4 7T ACHFINTH a2 HREIDKE GEEL
TWa I bHLNE RS T,

SESSION 4-D: SECOND LANGUAGE ACQUISITION PAPERS [MARION]
Chair: Etsuko Takahashi, University of Miami

“Grammar Instruction of the Connective Shi in Japanese”
Risa Kageyama, The Ohio State University
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This presentation investigates how native speakers and learners use the connective shi, as many textbooks
provide a simple explanation with few examples (Mizutani, 2001). I used the I-JAS corpus (Sakoda et al.,
2020) and examined 30 interviews (by 11 natives and 19 learners). My results show that nearly 20% of
learners did not properly connect their reasons to a conclusion. One of the common errors was that
learners gave a list of reasons while mixing up their opinion (main point) with other points of view (side
points), such as “Inaka ni sumitai. Tokai no kuuki wa waruku narimasu. Benri da shi takusan no shigoto
ga aru shi, demo inaka no seikatsu wa motto genki da to omoimasu. (I want to live in the countryside
because the air in cities is getting worse, cities are convenient, and there are a lot of jobs, but I think
country life is more lively.)” (I-JAS). I suggest that learners sort out their main and side points using
Schiffrin’s (1987) idea, which they can divide a paragraph of their opinion into components with
appropriate connectives. Furthermore, by applying Mori’s (1999) findings, which show demo (but) and
kedo (though) mark side points, I suggest how learners can separate the main point from a side point
clearly, such as “Inaka ni sumitai. Tokai no kuuki wa waruku narimasu. Benri da shi takusan no shigoto
ga arimasu kedo. Demo inaka no seikatsu wa motto genki da to omoimasu. (I want to live in the
countryside. The air in cities is getting worse, cities are convenient, and there are a lot of jobs, though.
But I think country life is more lively.)” Understanding learners’ use of shi and error patterns is important
for establishing effective instructions that guide them to focus on the relationship between a conclusion
and reasons.

[FTHEZET ICE T 25/ DEE X (saliency) DF22E | (The Effect of Phonetic Component

Saliency on Learning New Kanji)
Etsuko Takahashi, University of Miami; Hisae Fujiwara, Brandeis University

HAZEHE DL T, EFOEMICOVWTEHERIZEICRFHI N TWARWE Y TH B, HEFEIT
KENTFTL I D, ETEEHRO 8E %2 Lo 2T CFIZER L SO TH Y Z-T
5O, HRGEOGHRZHE 0 2B, WhHOEHRZ#EYICGDE TS cenkdobhd,

FIRDES, EFOGHUMR ST v & gEgEc, HICIIEELBIc L EE ko Lick
2720, HEpEHoP CERNORZTHEEIAZT WD, AREEZEEOSHAUIIZOWTIEH
FOHION TV,

BRO S 726 THBITFEECH L WEFE 2L RBIC & R A0 T 2T 503, Effo—H
IR 2350, HBEOFHEFOET AL TCRILEHA A2 G 2T, [FH] &
WO ER, T TR T o X ic—BH L ASHna08Fickh s, [H] &v)ERIZ
WG] ] oXoic [A4] i E@mAET2TICER20, ] &I ETOEGEH
WKIRE TR ESL RV, DX 5 ICHERD BHE X (Saliency)ld—E A 7010,

DF Y, ETFOEFORICIE, WETEEEN DO LPFELEY - HEDH 2 - 2 LTk
WHDLDH Y, HFHEA—OLARTNIE, ZOFHIZLARICTEE LI DIt L, #HED
WTWHICF RO 5, $HEBR22 0 2T NITEHUHEANEELE 725,

Z CCARRERCTIIEFOHEE I BT FE - BEAHICED X ) FEE R LT ohic
EhrUT, 30 NOHAREBEEEZNRIATo/A VY IA VT ALY ET v —1 DR %ZIT
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“The Role of Phonetic Radicals in Joyo Kanji”
Yumiko Adachi, Carnegie Mellon University

Acquisition of Chinese characters (i.e. Hanzi) and Kanji poses a steep challenge to learners from an L1
alphabetic background, since the principles governing print-to-speech conversion differ widely between
the two writing systems. There is, however, a character-internal component — a phonetic (i.e. phonetic
radical) — that provides pronunciation cues in semantic-phonetic compounds which should help read and
learn characters. Although they have been investigated quite extensively in Hanzi (e.g. Shu et al., 2003),
their role in Kanji appears to be understudied, which could be attributable to Kanji having multiple
readings making analysis challenging. This paper attempts to overcome this challenge by examining the
role of phonetics among the 2,136 Joyd Kanyji.

Characters were first categorized into free and bound phonetic families (Yamamoto, 2017). Free phonetic
families are groups of semantic-phonetic compounds that share a phonetic which can stand as its own

independent character (e.g. ), while the phonetic used in a bound family cannot (e.g. the inner

component of [ can only be used as part of a character). Subsequently, the readings of family members

were compared against each other to determine regularity (i.e. the extent to which the readings of
compounds match that of the phonetic) and consistency (i.e. the degree of congruence of compounds’
readings within a family). Finally, the frequency of each character’s reading(s) in two-character
compound words (i.e. jukugo) was examined in a corpus (Tamaoka et al., 2017).

Results show that in over 40% of free phonetic families, constituents can be read by their phonetic, and
more than 60% of bound families share readings with their family members. These results demonstrate
the utility of phonetics in reading Kanji. Furthermore, the frequency analysis helps identify types of
readings that should be emphasized in class to improve learners’ ability to read advanced-level texts that
contain numerous two-character compound words.

SESSION 4-E: LANGUAGE & CULTURE, ASSESSMENT PAPERS [MORROW]
Chair: Noriko Sugimori, Kalamazoo College

[T D 72 > SN T /NG NI — 7 & = 7 L INBEBI O KB | (Effective
Instruction of Kobanashi for Teachers: A Report on the Kobanashi Workshop and Kobanashi
Activities)

Hiroyo Nishimura, Yale University; Saori Nozaki, Yale University
HOahBobAFiH5/NNie HABEEBICE W THEMREM L LTEHALEZWEE X
LHEAEMNID 7 VOTIERWEZA S D L L, NfiziETEATIDTHN
(X, BENIRIRIRIFE T L2 A>T 28R D 5, BRINT 2020 Fic [HETD 72
DN — 27 > ay 7] BTN TEEE, ER/NRAFRER 2055EI N2 E, /D
Wi & HARGEEE 1T ) AN BIEEN DL > T2, (B, 20215 77 v F, 20215 /)
BE - @R, 20225 RA - 778, 20225 PR, 2022 FbE, 2022 MifkE, 2023
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HEh, 2024), % 2T, 2024 FIC 2K OB ENRIC [BEiD -0 D/NHYT — 27 > =
v 7 L EEEHEIC X BN N7 F—~ v ADIRE ST AAE L, DEENEE O fREE
BERT—T v ay T A4 v ChEL 7,

ZDY—2vay 7Tk, ZNETH2EEMHBHANCHE U7/ zixm L i L, %
N LT—A— A, il oBfNR7 4 —F Ny 2 2% T -72, 20Kk, BE
WE L, L2202 RNLT, 740 -7y 7OEELZXT -, SMEIZFEEIT/N
Wiz L 2Bzl <, fE D)7, BReME, BoiY 77, R oidie v
> 7 BRI RIEENB 2%, V—2 v gy 7SCEZMEE BRI, #HEiE 28570
FEPERICHTE 2EBNRIEEERE o7, ZORBEED LT, BREEIBEE
DT /NIEEN 2 L L 72, ARETIE, V-2 a3y 7OEMKNENE, RET
DEREH, 2L T, ZOHE WMREZIMET 2, ZOFRKD, HARFBEHGICHT /)
WioOEMER %% 2 2WERBEPHETICE 5T, ARG A X R 05T 2
35,

“Teaching Intermediate to Advanced Japanese Language Courses Incorporating Cultural
Materials: A Data Analysis”
Hisaaki Wake, United States Air Force Academy; Bradley Hince, United States Air Force
Academy; Robin Lawrentz, United States Air Force Academy

Abstract: This study investigates whether actively incorporating cultural materials—such as anime
movies, TV programs, and pop music—into intermediate to advanced Japanese language courses
enhances students’ language competence.

Introduction: To address this question, we, the instructors of these courses, administered the Brigham
Young University (BYU) language proficiency tests (focusing on listening and reading) over the past few
years. These tests were used to assess the effectiveness of using media products as materials for writing
essays and introducing target grammar items and expressions. Additionally, we conducted surveys to
gather students’ feedback on the impact of these media products on their learning. Similar survey results
have been reported in Fukunaga (2006) and Furuhara-Turner (2013).

Methodology: Survey results have consistently shown that the use of cultural materials in the classroom is
highly favored by students. The significant increase in course enrollments (about 150% increase between
2022-2024) in recent years can also be attributed to our increased use of cultural media products.

1. Courses where there was a decline in average scores, possibly due to increased enrollment (Japanese
322,2023-2024): 4.7 to 3.4 in the listening portion; 3.5 to 2.8 in reading. [Novice Low=1; Intermediate
High=6]

2. Courses where there was an increase in average scores despite increased enrollment (Japanese 365,
2022-2023): 3.8 to 4.0 in listening; 3.0 to 3.4 in reading.
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3. Individual students’ score fluctuations, reflecting changes in the BYU Japanese test content since
Spring 2023. [The algorithm for Superior was removed.]

Conclusion: Through these analyses, we aim to evaluate the effectiveness of our cultural teaching
methods and explore future developments. Recognizing that our cultural teaching methods are generally
effective, we aim to provide detailed instruction tailored to each student’s preferences to help them
achieve their target language proficiency at their respective course levels.

[FEERHIRHE 575 1 X 2 BUEREE 2 LY AN BARGEEE : 3EQEBREZIRY B> T
(Incorporating Non-Traditional Grading Methods into Japanese Language Education:
Reflections on Three Years of Practice)

Brian White, Kalamazoo College; Noriko Sugimori, Kalamazoo College

G 2 —BR Y O 7 2 M REEN RFHEICb D, X0 FIRcEEEH.LOGZ B3
ABINT &7z, ZOHTd a7 LFHf | (ungrading). [~ A % U —5¥ffi| (mastery
grading). [ZZ#JFFM] (contract grading) X FEDIE~D 7L v v ¥ — %O L, L FESRZ

EHBIICH I TS (EEE 2021), JEEHIVEHG /575X BIPO C RH R0 ED K
BT B EEEK DK X 7 £ (Ardoin 2018, 2019, Glynn & Wassell 2023) % KES 5 F . CH—D &
LTHHIFF I N T3, FEF O ITHUEO/NRERET, BE3IFIND 300FHEiTiEL—
. 120 3FETORTOHAFE I FRLHAXI 7 ZRAICEALTE 7z, AFKKIZTZD
FEME L KETH 5,

FPIHRIED 72 0. 1E42DOHAE L 5 20EIc. HAMNC D27 T 2Tl 2 iED P4
FoTh o, Hkd{Tho7, ZOMEDP L, AZRNEWEEZ T3 EDEIGD~ A
VT ADFELCE N EBbhoTz, T 3EMICHZ 3 RET, 300l T EOEAR
B CTHEOFEEERDE LI DEbh otz LL~vREY) —FHEZTEEALEZY T
2 ClE. HEEIIIC 7 O OF] S % 4 A 324 SR Fr B IC RS b 72 572, KFCIL L
DL DFEICFIHLTH S 25Xt To7-. 2d OFHIiDEATEDOSE DAL 7t
AT o T h bR B,

LIFETIME ACHIEVEMENT AWARD CEREMONY
ACCEPTANCE & KEYNOTE SPEECH

Thursday, March 13, 4:10 — 5:40 pm
Fairfield Room

“Remembering the Future Part 2,” Mari Noda, The Ohio State University
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Classical SIG Meeting
Friday, March 14, 7:00 — 9:00 pm
Knox Room
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